Introduction

29
Contemplative pedagogy is an approach to teaching and learning which encourages students There is also evidence that contemplative pedagogy is slowly finding its way into health within the curriculum of 14 medical and dental schools is the US (Dobkin et al., 2013 and our ability to identify between these approaches to learning in his exploration of how 118 mindfulness can be understood -in our own experience as well as through scientific 119 experimentation and conceptualisation; but it is of course relevant to anything we study.
120
Whatever is taught to students will be processed and made meaningful to each student in a When we turn inward we do so to meet the other half of our existence which we usually One of the challenges of writing about contemplative pedagogy is that to fully appreciate its 145 value it has to be experienced (Zajonc, 2009; Barbezat and Bush, 2014 (Burack, 2014) . Furthermore, contemplative practice, can support us to teach to 150 the best of our abilities, to teach with all of who we are and to fully infuse our teaching with 151 our own values and sense of meaning (Palmer 1997) . It can help us to be fully present and 152 awake with our students and develop rich relationships that are satisfying to both teacher and 153 student, opening up the potential for a reciprocal learning encounter (Meixner, 2013 
156
To understand the shyness and fear that our students are likely to meet we need to have 157 become acquainted with them ourselves. 
184
Through the development of this one pointed attention students and practitioners become In the classroom a common approach is to introduce a short period (e.g. 5 minutes) of 197 mindfulness practice -for example a breath awareness meditation at the start of the class.
198
This helps to bring students into the present moment so that they are less distracted by events that whenever we are given a problem our tendency is to instantly try to solve it but that the 275 complexity of reality often means that we are resisted in our search for a straight forward research into the use of contemplative practices so that it is possible to provide evidence for 321 which practices might be most useful, how they should be delivered, to whom and when.
323
Ultimately, if students are helped to become more self-aware they are likely to be more able 324 to make informed decisions about how they wish to be in the world, how they want to treat Whilst we can tell students about professional frameworks and we can list the characteristics 333 of compassionate care, ultimately each student will make sense of these in their own way 334 based on their own experience and their own sense of meaning. We do not want students just 335 to 'know' about how to practice, we want them to embody that knowledge and express it 336 through action. It is unrealistic, perhaps even undesirable, to think that when students embark 337 on practice their idealistic notions of their profession will not be altered by the realities of 
